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Abstract
In 2011, a new educational reform was introduced in Israel, known as “Oz Le'Tmura". 
The research sought to examine how the reform has influenced motivation to teach and teachers' perceptions of the teaching 
profession. It was found out that the reform improves the quality of teaching, teachers' professionalism, perception of the 
teaching profession and teachers' status as they see it. This reform has redefined the factors that shape the perception of the 
teaching profession and motivation to teach on three levels and has improved the teachers' work conditions and wages by 
introducing educational strategic processes in the education system. 
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1. Rationale
To repair the world is to repair education "Janusz Korczak"
   When speaking about the wonders of the world, we have to add the phenomenon of reforms in education. This is a 
worldwide phenomenon which appears in the headlines once a decade. Numerous studies conducted in Israel and 
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the entire world point at great similarities in patterns of reforms, across countries and cultures.    Numerous studies 
have investigated reforms around the world and the reasons for their success or failure. In Israel, throughout the 
years since the State was established, many reforms have been introduced and implemented in the education system 
from preschool to high school. None of the reforms were defined as successful in changing the teachers' status and 
making the teaching profession desirable and prestigious. This led to the idea to conduct this research of the "Oz 
Le'Tmura" reform, which was introduced to the secondary education system in Israel in 2011.  Until 2011, a high 
school teacher’s week consisted of 24 frontal class hours at school and teachers’ salaries have been quite low 
(relative to the average salary in Israel). 
The main goals of the new reform are: (1) Empowering high school teachers’ status; (2) Changing the structure of 
the teachers’ work to 40 weekly hours including: work with small groups of pupils (no more than three pupils), 
personal work (with one pupil at a time), team work, professional development and availability to the pupils; (3) 
Professional development of teaching staffs; (4) Improving employment conditions and salaries.  The research 
focused on understanding the development of the perception of the teaching profession and what constitutes the 
motivation to teach. The goal is to find whether the reform causes a change in these perceptions.
   Research aims: (1) To examine how the reform has changed the teacher’s perception of the teaching profession. 
(2)To examine whether there has been a change in the teacher’s motivation at different stages of the 
implementation of the reform.
   Research questions: (1) What are the changes in the perception of the teaching profession that will take place upon 
the implementation of the "Oz Le'Tmura" reform over one school year? (2)What are the changes in the teachers' 
motivation that will take place upon the implementation of the "Oz Le'Tmura" reform over one school year? 
(3)What are the changes in the teachers' status that will take place during the implementation of the "Oz Le'Tmura" 
reform over one school year?
Main Theories 
   A. Theories engaging in Motivation to teach - Evans (1998) and Arazi (2012) emphasized the important points for 
raising motivation among teachers and note 12 different categories: (1) Physical conditions and the availability of 
resources necessary to perform their primary task, teaching materials, guidance and so on; (2) Feedback, 
appreciation, recognition, and rewards - not only financial rewards, but also collegiality and support as well as 
additional responsibility, and autonomy. This leads to the teachers' positive self-esteem, self-respect and confidence;
(3) Using the best learning resources and curricula; (4)Principals should treat them as professionals, and give them 
the freedom and professional autonomy to reach the goal (set by the principal) in the way they deem the best; (5)
Involvement in decision-making; (6) Job security; (7) Social appreciation on the part of factors within and without 
the school; (8)Good interaction with the students; (9) Professional development; (10)Collegiality; (11)Recognition 
and feedback from inspectorate factors; (12) Teaching and learning school culture.
   B. Perception of the Teaching Profession-Hammond (1987, 1990, 1997, 2000a, and 2005) is a major  researcher 
in the field of the perception of the teaching profession, and through her years of research, we can witness the 
development in the perception of the teaching profession, the understanding of the knowledge and skills required for 
teaching. She has noted that teachers should be able to work within the curriculum, but must know how to make 
decisions regarding the ways that he can use to reach the set goals by balancing the knowledge of contents and 
knowledge about the students. To reach these goals, teachers should be trained to combine knowledge, skills, 
behaviors, values, attitudes, self-reflection and, constant judgment.
   C. "Oz Le'Tmura" Reform - Reforms have an important role in the education system. They are required so that it 
can be adjusted to the changing needs. They constitute a catalyst for its renewal and rejuvenation. They keep the 
public's interest in it. The "Oz Le'Tmura" reform is a new reform that was introduced to the secondary school system 
in Israel in 2011 and has been applied gradually.    Friedman (2003) presented the infrastructure of the schools in the 
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"Oz Le'Tmura" reform and the foundations upon which they rely: referring to teachers as individuals with a unique 
profession, acquired through unique education, certification and licensing, and a binding code of ethics. The teacher 
is the linchpin of the process of education and teaching, and therefore efforts to improve teaching and education 
should focus on the teacher, his or her skills and capabilities. Efforts to enhance the teachers' functioning should 
focus on providing an adequate work-environment and appropriate and sufficient resources, so that he or she can 
make full use of his or her capabilities to their fullest at the service of students and their well-being.
   D. The status of teachers - The differences in status between teachers and other professions may be explained by 
three theories that explain the relationship between personal resources, social contribution, and social rewards: 
Functional Theory; Social Bargaining Theory, and Ecological (Environmental) Theory (Ben-Peretz 2009). (1) 
Functional theory engages in the analysis of the social status of professions according to their contribution to 
society, which is generally expressed in the importance of the profession and the resources that the professionals 
offer. (2) Social Bargaining Theory claims that prestige of a profession stems not only from the ownership of 
esoteric knowledge known only to those involved in it, and from the treatment of critical matters, but also the 
success of professionals in using their knowledge with high-status clients. (3) Ecological (Environmental) Theory 
sees profession as a historical concept that is dependent on environmental conditions; therefore the power of a 
profession is not only due to the nature of the work, but the social organization of the professionals, political and 
economic conditions and technological innovations.
Table 1: Research Tools and Stages 
Stage Expected 
Date
Type Number of subjects
Stage 1 Sep' 2013 Quantita
tive
Closed ended 
questionnaires
260 high school teachers
Stage 2 2013-2014 Qualitati
ve
Semi-structured 
interviews
30 high school teachers
Stage 3 June 2014 Quantita
tive
Closed ended 
questionnaires
260 high school teachers
Stage 4 Sep' 2014 Qualitati
ve
Focus group 10 principals under the leadership
of the Ministry of Education
Stage 5 Dec' 2014 Qualitati
ve
Semi-structured 
interviews
personal interviews were conducted
with Mr. Shai Piron, the
Israeli Minister of Education and Mr. Ran 
Erez, the Head of the Teachers' Union.
Data Analysis Methods
   In the quantitative section of the research, descriptive statistics were calculated by a statistics specialist, using 
quantitative tools on questionnaires that were distributed at two time points (the beginning of the school year and the 
end of the school year). The analyses included:(1)Calculation of means; (2) Standard deviation of the research 
variables; (3) Analysis of the sample's structure; (4) Analysis two types of differences - one way ANOVA and t-test 
analysis of differences between groups.
After a separate analysis of the quantitative and qualitative data, the researcher combines the two analyses in order 
to reach conclusions.
      Main Findings
   The methodology chapter introduced the qualitative and quantitative research tools. The qualitative research part 
includes two research tools: interviews and focus groups; the quantitative part of the research includes a 
questionnaire administered to teachers at different stages of their joining the reform. The questionnaire was 
administered at two time points, the beginning of the year and its end, so as to identify changes throughout a whole 
year, in conjunction with the research hypotheses. Both the questionnaire and the interviews examined variables 
from the main four worlds of contents addressed in this research: motivation to teach, teaching behavior, perception 
of the teaching profession and participation in the "Oz Le'Tmura" reform (between 0 and 3 years).
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Quantitative Findings
   The research hypotheses point at differences created as a result of the teachers' joining the "Oz Le'Tmura" reform 
in the three main research measures: motivation to teach, perception of the teaching profession and teaching 
behavior. Moreover, the research hypotheses maintain that the changes in these measures are ongoing throughout 
the teacher's activity within the reform's framework. In order to examine these hypotheses, statistical tests were 
conducted in the attempt to either confirm or refute the hypotheses. The tests conducted were t-tests for paired 
samples and one way ANOVA. The findings of these tests are presented in this part of the chapter.
The first hypothesis in all of its parts claims there will be differences between the values identified in the beginning 
of the year and those identified in its end among teachers who have joined the reform in the research year (2013-14). 
   To examine this hypothesis, t-test for paired samples was conducted between the beginning of the year and its end. 
We expected to find a significant difference between the two time points. Following are the result of the analysis.
Table 2: Motivation to teach in the beginning of the year and in the end
Number of 
years in 
reform
n Beginning of the year End of the 
year
M S.D M S.D t
None at all 11 3.99 0.63 3.96 0.64 .380
First year 26 3.84 0.68 3.96 0.58 -
0.92
Second 
year
22 3.91 0.60 3.82 0.57 1.75
Third year 38 3.91 0.57 3.85 0.61 1.05
        * p< .05. ** p< .01. *** p< .001
   The findings in Table No. 2 reveal no significant differences between the beginning of the year and its end for 
each of the years of joining the reform. At the same time, we can see that for teachers in the first year in the reform, 
there has been an improvement between the beginning of the year and its end. In other words, during the first year, 
the reform has a positive influence on the teacher's motivation. In the second and third year, we can see motivation 
is maintained throughout the year. Furthermore, it is evident that with participants who have not joined the reform, 
there was a certain decrease in motivation between the beginning of the year and its end. In contrast, no differences 
in motivation were found between teachers who have joined the reform and those who have not. The mean score for 
teachers who have not joined the reform was high at the beginning of the year (Mean 3.99), whereas in the end of 
the year, the mean score decreased and was identical to that of teachers in the first year in the reform. 
   The findings presented in this table do not confirm the research hypothesis regarding the differences between the 
beginning of the year and its end among teachers in their first year of participating in the reform, as the difference in 
not significant. Nevertheless, the finding supports the direction presented in the hypothesis. In conjunction with the 
hypothesis, there has been a significant improvement in these teachers' motivation. Moreover, this is the only group 
of teachers where an increase in motivation was apparent. In all other groups, motivation decreased (3.84 in the 
beginning of the year and 3.96 in its end). We may conclude that although the hypothesis was not confirmed 
significantly, the findings do suggest the direction marked by it is right. In other words, each year in the reform, 
motivation to teach improved in the beginning of the year and is maintained through the end of the year.
   In summary of the quantitative findings, it can be stated that:
A. The motivation of teachers participating in the reform improves the longer they have been participating in it;
B. No differences were found in motivation between teachers who are participating in the reform and those who 
have not joined the reform;
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C. In the teaching behaviors category, there is an influence on teachers in all three years for all measures, the most 
prominent being: individual teaching hours, performing tasks in support hours, attitude to the students and 
relationships with the staff. 
D. There is a tendency for improvement in the perception of the teaching profession category with teachers in their 
first year in the reform, regarding most measures examined between the beginning and the end of the year, which 
testifies to a change in the perception of the teaching profession according to the number of years of participating 
in the reform. 
E. In the perception of the teaching profession category, there is an improvement in wages and work conditions as 
the teacher has been more years in the reform. Regarding improving the quality of teaching and the teacher as a 
person, there is a significant difference among teachers participating in the reform, just as there are big 
differences among the teacher who have not joined the reform.
F. Differences were found among the three research variables (motivation to teach, perception of the teaching 
profession and teaching behavior) among teachers according to the number of years in the reform, with most 
measures that were examined.
Qualitative Findings- Content of the Interviews 
   During the analysis of the data, four central themes emerged from the transcriptions of the interviews.
a. The status of teachers in Israel including the points of view of the teachers themselves, Israeli society and 
ways of improving the status of teachers in Israel.
b. The "Oz Le'Tmura" reform including the categories of advantages and disadvantages of the reform, reasons 
for participating in the reform, recommendations for making the reform more effective and whether the reform 
will lead to a change in the status of teachers in Israel.
c. Perceptions of the teaching profession including how teachers, students and society in general perceive the 
profession.
d. Motivation to teach including what raises and lowers teacher motivation.
First Theme: The Status of Teachers in Israel
   There is a difference in the way in which teachers themselves and the public view the status of teachers and it is 
necessary to address and close this gap. Teachers are proud of their standing, but the public perceive them 
differently.
With regard to ways in which teachers' status can be raised, these include working conditions, pay and responsibility 
and both the way in which people are accepted into teacher training and certification should be examined.
Second Theme - The "Oz Le'Tmura" Reform
   It appears that most teachers participated in the reform in order to improve their working conditions and to be part 
of their school system. Teachers are satisfied with the reform, with the changes that have been introduced and their 
enhanced personal terms and conditions.  Whilst there are suggestions for efficiencies and improvements, as in all 
new reforms, a level of satisfaction has been achieved. The interviewees testified that the status of teachers has 
improved somewhat as a result of the reform and the quality of behaviors in the field has improved.
Third Theme - How the Teaching Profession Is Perceived
   This finding is congruent with the research hypothesis as well as the quantitative findings that the perception of 
the teaching profession amongst teachers who have participated in the reform has improved on a number of 
significant points compared to teachers who have not participated in the reform, where there is no change.
Fourth Theme - Motivation to Teach
   The factors that raised teachers' motivation were identified as follows: positive feedback about their work; 
students' success in examinations, professional development, job security, belief in their educational way, the ability 
to listen and solve problems, involvement in decision making and personal curiosity.
   Three core subjects leading to a decrease in teachers' motivation emerged from the interviews with teachers: 
organizational, personal and interpersonal factors and issues with the concept of the role.
   In summary, three main causes of decreased motivation were identified: organization, personal and inter-personal 
and the concept of the role.
In conclusion of the qualitative findings, and in accordance with the research hypotheses, we can say that:
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A. The status of teachers in Israel in light of the "Oz Le'Tmura" reform has gradually increased, but there is still a 
significant gap between the way in which teachers perceive their profession and the way it is perceived by the 
public.
B. The "Oz Le'Tmura" reform raises motivation to teach among the teachers who are part of the reform.
C. The perception of the teaching profession has changed direction for the teachers in the reform, and we must 
therefore reformulate it in light of the reform: for subject-matter teachers, homeroom teachers, and stake-
holders in the school.
D. The teachers' work conditions improved significantly, and there is general satisfaction among teachers in the 
reform.
Conclusions
   A.  Conclusions Relating to Perceptions of the Teaching Profession:(1) The research findings show that the 
"Oz Le'Tmura" reform contributes to improved quality of the teaching profession and professionalization of 
teachers. Collegial relationships with other staff members strengthened and enhanced teachers' feelings of 
professionalism. (2) The key conclusion is that the "Oz Le'Tmura" reform contributes to improved teachers' 
perceptions of the teaching profession and the development of teachers who are more professional and emphasize 
values.
   B.  Conclusions Relating to Motivation to Teach: (1) The "Oz Le'Tmura" reform improved teachers' working 
conditions and salary and as a result their motivation to teach.(2) A powerful conclusion from the research is that the 
"Oz Le'Tmura" reform has led to changes in schools, is concerned with teachers' well being and professional 
development; it constitutes an impetus for empowering teachers and their becoming experts and as such contributes 
to raises their motivation to teach.
   C.  Conclusion Regarding Teachers' Status : (1) The "Oz Le'Tmura" reform has improved teachers' status as a 
result of better working conditions and salary. (2) An important conclusion from the research is that the "Oz 
Le'Tmura" reform advances the teaching profession and professionalizes it.
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